States face a choice about whether they will identify as black Americans or whether they will maintain an ethnic identity reflecting their parents' national origins. First-generation black immigrants to the United States have tended to distance themselves from American blacks, stressing their national origins and ethnic identities as Jamaican or Haitian or Trinidadian, but they also face overwhelming pressures in the United States to identify only as "blacks" (Stafford, 1987; Foner, 1987; Sutton and Makiesky, 1975; Woldemikael, 1989; Kasinitz, 1992) . In fact, they have been described as "invisible immigrants"
(Bryce-Laporte, 1972), because rather than being contrasted with other immigrants (for example, contrasting how Jamaicans are doing as compared with Chinese), they have been compared to black Americans.
The children of black immigrants, because they lack their parents' distinctive accents, can choose to be even more invisible as ethnics than their parents. Second-generation West Indians in the United States will most often be seen by others as merely "American" -and must actively work to assert their ethnic identities.
The types of racial and ethnic identities adopted by a sample of second- In total, the study draws from 212 in-depth interviews that lasted between one and two hours. They were conducted by myself (a white female) and a team of three research assistants, two of whom are second-generation Caribbean Americans and one a black American. Interviews with first-generation immigrants and their American co-work? ers reveal a great deal of tension between foreign-born and American-born blacks in both the working-class and the middle-class worksites. Long? standing tensions between newly arrived West Indians and American blacks have left a legacy of mutual stereotyping (see Kasinitz, 1992 2) The church school sample: teenagers attending Catholic parochial schools in the same inner city neighborhoods as the public high school (although most of these students were not themselves Catholic) (14 interviews);
3) The street-based sample: teenagers living in the same inner city neigh? borhood in Brooklyn who could not be reached through the schooleither because they had dropped out or would not have responded to interviews conducted in a formal setting (15 interviews); and 4) The middle-class sample: teenagers who had ties to this neighborhood who were now living there and attending magnet schools or colleges outside of the district or whose families had since moved to other areas of the city or suburbs (9 interviews).
The young people we talked to therefore include teens who are facing very limited socioeconomic mobility or downward social mobility (the inner city public school students and the street group), students in the church sample who are on an upward social trajectory and have a high chance of going to college, and teens whose families are doing well and who them? selves would seem to have bright futures. Overall, 16 percent of the 83 teens were from very poor families on public assistance, 49 percent were from families with at least one parent working at a low wage job, and 35 percent were from middle-class families with at least one parent in a job requiring a college degree. The age of respondents ranged from 14-21. they believe that racial discrimination and hostility from whites will limit their abilities to meet their goals. By contrasting the ideas these youngsters have about their own identities and the role of race in American society, I suggest that social capital among the first generation and the type of segmented assimilation among the second generation varies within ethnic groups as well as between them. Some Jamaican Americans, for example, are experiencing downward social mobility while others are maintaining strong ethnic ties and achieving socioeconomic success.
The key factor for the youth I studied is race. The daily discrimination that the youngsters experience, the type of racial socialization they receive in the home, the understandings of race they develop in their peer groups and at school affect strongly how they react to American society. The ways in which these youngsters experience and react to racial discrimination influences the type of racial/ethnic identity they develop. Parents with more education and income were able to provide better schools for their offspring.
PATTERNS IN THE SECOND GENERATION
Among the respondents, some of the middle class had moved from the inner city neighborhoods they had originally settled in to middle-class neighborhoods in the borough of Queens or to suburban areas where the schools were of higher quality academically and ?Middle class was defined as having at least one parent with a college degree or a professional or business position. Working class was defined as a parent with a low-skill job; poor were students whose parents were not currently employed. Each of the different identity types adopted by these teens are described below.
THE ETHNIC RESPONSE
All of the teenage respondents reported comments by their parents about American blacks which were very similar to those recorded in our interviews with the first generation.
The differences were in how the teens interpreted what their parents were saying. In general, the ethnic-identified teens agreed with their parents and reported seeing a strong difference between themselves and black Americans, stressing that being black is not synony? mous with being black American. They accept their parents' and the wider society's negative portrayals of poor blacks and wanted to avoid any chance that they will be identified with them. They described the culture and values of lower-class black Americans as including a lack of discipline, lack of a work ethic, laziness, bad child-rearing practices and lack of respect for education.
They contrast these with their parents' ethnic groups' values which include valuing education, strict discipline for children, a strong work ethic and social mobility. They try to impress to others that they are These teens also differentiated themselves from black Americans in terms of their sensitivity to racism, real or imagined.
Some of the ethnic-identified second generation echo the feelings we heard from the first generation that American blacks are too quick to use race as an explanation or excuse for not doing well:
There was a time back in the 40s and 50s and 60s or whenever when people was actually trying to keep down black people and stuff like that. But, you know, some black people now, it's like they not actually trying to make it better, you know? Some are just like, people are like, oh, this place is trying to keep me down, and they sulk and they cry about it, and they're not really doing that much to help themselves. . . . It's just like hyping the problem if they keep [saying] everything is racial, everything is racial.
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The second-generation teens who are doing well try to understand how it is that they are so successful when black Americans are not -and often they chalk it up to family values. They say that their immigrant families have close-knit family values that stress education. Aware of, and sometimes sharing, the negative images of black Americans that the whites they encounter believe, the second generation also perceives that whites treat them better when they realize they are not "just" black Americans.
When asked if they benefited ever from their ethnicity, they responded "yes": "It seems white Americans don't tend to put you in the same category as black Americans."
Another respondent said:
The West Indians tend to go that extra step because they, whites, don't usually consider them really black Americans, which would be working class. They don't consider them, I guess, as black. They see them as a person.
The dilemma for the second generation is that while they have a strong sense of their own identities as very different from black Americans, this was not clear to other people.
Often both whites and blacks saw them as just black Americans and did not notice that they were ethnically different. When people did comment on their ethnic difference it was often because of the way they talked and the way they walked. These were two charac? teristics which were cited as reasons whites and other blacks gave for thinking those of the second generation weren't "really black." Whites tend to let those of the second generation know that they think of them as exceptions to the rule, with the rule being that most blacks are not good people. However, these young people also know that unless they tell people of their ethnicity, most whites have no idea they are not black Americans.
Many of these teens coped with this dilemma by devising ways to telegraph their identities as second-generation West Indians or Haitians. One girl carried a Guyanese map as part of her key chain so that when people looked at her keys they would ask her about it and she could tell them that her parents were from Guyana. One young woman described having her mother teach her an accent so that she could use it when she applied for a job or a place to live. Others just try to work it into the conversation when they meet someone. This means that their self-identifi? cation is almost always at odds with the identifications others make of them in impersonal encounters in American society and that as a result they must 
THE AMERICAN-IDENTIFIED SECOND GENERATION
The American-identified second-generation teenagers differed in how little they stressed their immigrant or ethnic identities to the interviewers. They follow a path which is more similar to the model posed in the straight line theory. They stress that they are American because they were born here, and they are disdainful of their parents' lack of understanding of the American social system. Instead of rejecting the black American culture, it becomes their peer culture and they embrace many aspects of it. This brings them in conflict with their parents' generation, most especially with their parents' understandings of American blacks. The assimilation to America that they undergo is most definitely to black America; they speak black English with their peers, they listen to rap music, and they accept the peer culture of their black American friends. They are aware of the fact that they are considered black American by others and that they can be accused of "acting white" if they don't speak black English and behave in particular ways. Most included their ethnic identities as background, but none of them adopted the stance that they were not, in a major sense, black American. When asked about ethnic background and how other people think of them, one respon? dent replied: A. I think of more of a Jamaican 'cause it's, I wasn't born here. I was born in Jamaica and was there for fourteen years.
Q. And what about kids who are born in America, but their parents were born in Jamaica?
A. Well, you see that is the problem. You see, kids whose parents are Jamaican, they think that, well, they are Jamaican. They need to recheck that they're Americans 'cause they was born in the country and they wasn't born outside the country. So I think they should, you know, know more about American than Jamaican.
Some who adopt this strong identity with the immigrant country were born in the United States, but the combination of strong family roots on the island, frequent visits, and plans to go live there when they are older allows them to think of themselves as not really American at all. This is especially easy to do in the public high schools where there are large numbers of freshly arrived youngsters from the islands. The American-identified teens do not seem to be aware of the scholarly literature and the perceptions described by the ethnic and immigrant youngsters that the foreign born are higher social status than the American born. In the peer culture of the neighborhood and the school, these teenagers describe a situation in which being American is higher social status than being ethnic. For instance, several girls described "passing" as black American in order not to be ridiculed or picked on in school.
I used to be scared to tell people that I was Haitian. Like when I was in eighth grade there were lots of Haitians in the ESL classes, and people used to beat them up. They used to pick on them. I said to myself I am going to quiet down, say I am American.
When asked about the images others held of being from the islands, most of the teens described neutral attributes, like styles of dress. However, many who identified as Americans also described negative associations with the immigrants' identities. The Jamaicans said most people thought of drug dealers when they thought about Jamaicans. A few of the teens also intimated that the people from the islands were backwards in not knowing how to live in a big city, both in terms of appreciating the wonders of the city and in terms of being street smart in avoiding crime and hassles with other people. In terms of the former attribute, the teens described people from the islands who were not accustomed to shopping in big malls or having access to a wide variety of consumer goods.
Not one of the American-identified teens voiced the opinion of the overwhelming majority of the ethnic teens that whites were more likely to like the foreign born. In part, this reflected the differences the groups had in their contact with whites. Most of the inner city ethnic-identified teens had almost no contact with whites, except for teachers. A majority of the American-identified teens said that a good trait of black Americans is that they work hard and they struggle. These are the very same children whose parents describe black Americans primarily as lazy and unwilling to take advantage of the opportunities available to them. The children seem to be perceiving a reality that the parents cannot or will not.
Many of these teens live in neighborhoods
that are all black and attend schools that are all black, too. So, aside from teachers, these young people have almost no contact with white Americans.
This does not stop them from absorbing the fact that whites have negative stereotypic views of blacks. But unlike the middle-class blacks who come in contact with whites who tell them that they are "good blacks," these youths live in the urban areas that are associated with crime, they dress like the typical black urban youth, and they talk with Brooklyn accents and black American slang. When they do encounter whites in public places, the whites do not ask about their parents' backgrounds:
Q. Have you ever experienced any discrimination or hostility in New York?
A. From being Trinidadian no. But because of being black, you know, everybody stereotypes. And they say "blacks, they tend to steal, and stuff like that." So, like, if I am walking down the street and a white lady go by and they smile and I smile. They put their bag on the other side.
The parents of these teens grew up in situations where blacks were the majority. The parents do not want their children to be "racial" in the United States. They define "being racial" as being overly concerned with race and with using race as an excuse or explanation for lack of success at school or on the job. The first generation tends to believe that, while racism exists in the United States, it can be overcome or circumvented through hard work, perseverance and the right values and attitudes. The second generation experiences racism and discrimination constantly and develops perceptions of the overwhelming influence of race on their lives and life chances that differs from their parents' views. These teens experience being hassled by police and store owners, not being given jobs, even being attacked on the streets if they venture into white neighborhoods.
The boys adopt black American culture in their schools, wearing flattops, baggy pants, and certain types of jewelry. This contributes to the image that they project of the "cool They state that they now can ride at the front of the bus and that they can go to school with whites. The irony, of course, is that I was sitting in an all-black school when they told this story. The vast majority of the Ameri? can-identified teens state that things are not better since the civil rights movement.
They think that the change is that the discrimination now is "on the down low," covered up, more crafty. Some pointed out that we were in an all-black school. It could be that the process will be exactly the opposite for black immigrants and black ethnics. In this case, the more socially mobile cling to ethnic identity as a hedge against one's racial identity. The less mobile blacks see little advantage to stressing an ethnic identity in the social worlds in which they travel, which are shared mostly with black Americans. Stress?
ing an ethnic identity in that context risks being described as "acting white," being seen as rejecting the race and accepting the white stereotypes which they know through their everyday lives are not true. The changes in race relations in the United States since the 1960s are very complicated and most surely involve a mixing of class and race. Some white Americans are trying to see the difference between ghetto inner city blacks, whom they fear and do not like, and middle-class blacks, whom they do not fear and whom they would like to have contact with, if only to prove to themselves that they are not racist or, in a more formal sense, to meet their affirmative goals. Middle-class blacks realize this and try to convey their class status to others in subtle and not so subtle ways (Feagin, 1991 If the association found here between social class and ethnic identity is widespread, this perception could become a self-fulfilling prophesy. It could be that the children of poor parents will not keep an ethnic identity and the children whose parents achieve social mobility will keep the ethnic identity. This will reinforce the image in the minds of whites that the "island people" are "good blacks," thus giving the edge in employment decisions and the like to ethnic blacks over American blacks.
On the other hand, it remains to be seen how long the ethnic-identified second-generation teens will continue to identify with their ethnic back?
grounds. This is also related to the fact that whites tend to make racial judgements about identity when it comes to blacks. The second generation does not have an accent or other clues which immediately telegraph their ethnic status to others. They are aware that, unless they are active in conveying their identities, they are seen as black Americans and that often in encounters with whites the status of their black race is all that matters. It could be that by the time they have their children they will have decided that the quest not to be seen as a black American will be a futile one.
